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Art and SEN

This document contains resources and examples of strategies to scaffold SEN in art for 

high-quality teaching and learning. 

The resource considers what is needed for inclusive pedagogy for all CYP as the basis 

for meeting the range of needs within mainstream settings.
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References to use:

• The NASEN handbook 2020, the art and design sections (slides 4-11).

• Section six from ‘Every school a good school’ (HCC guidance)
https://documents.hants.gov.uk/childrens-services/sen-support.pdf

• EEF five a day (slide 12).

• Ofsted Inspection guidance around curriculum (slide 13).

• Research review series: art and design. Ofsted- published February 2023 (slide 
14).

• The Inclusive Classroom - Daniel Sobel and Sarah Alston, Bloomsbury, 2021.
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Teacher SEND Handbook 2020 

pages 101-105
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EEF: Research indicates that gains can be made for pupils with SEND without an 

overhaul of existing practice. In fact, it suggests that familiar teaching approaches –

illustrated in the EEF’s new ‘5-a-day’ resource can benefit these pupils, and their peers: 

Explicit instruction, cognitive and metacognitive strategies, scaffolding, flexible grouping, 

using technology.
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https://www.gov.uk/government/publications/school-inspection-handbook-eif/school-inspection-handbook 

250. Inspectors will gather and evaluate evidence about:

• whether leaders are suitably ambitious for all pupils with SEND

• how well leaders identify, assess and meet the needs of pupils with SEND, including when pupils with SEND are

self-isolating and/or receiving remote education

• how well leaders ensure that the curriculum is coherently sequenced to meet all pupils’ needs, starting points and 

aspirations for the future

• how successfully leaders involve parents, carers and, as necessary, other professionals/specialist services in deciding how 

best to support pupils with SEND, including agreeing the approach to remote education

• how well leaders include pupils with SEND in all aspects of school life

• how well leaders ensure that pupils’ outcomes are improving as a result of any different or additional provision being made 

for them, including any reasonable adjustments in remote education provision.

This covers outcomes in:

• communication and interaction

• cognition and learning

• physical health and development

• social, emotional and mental health

• how well pupils with SEND are prepared for their next steps in education, employment and training, and their adult lives, 

including: further/higher education and employment, independent living, participating in society and being as healthy as 

possible in adult life. See ‘Special educational needs and disability code of practice: 0 to 25 years’.

251. Because of the wide range of pupils’ needs, inspectors will not compare the outcomes achieved by pupils with SEND with 

those achieved by other pupils with SEND in the school, locally or nationally.

OFSTED: July 2022
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Ofsted Research review series: art and design 

(February 2023).
Pedagogical considerations when teaching practical knowledge

When teachers model work effectively, provide clear explanations and point out connections between content, they support pupils, including 

pupils who need the most support, to learn the curriculum in the long term. 

Effective pedagogical choices help to develop pupils’ subject expertise, in a practical, theoretical and disciplinary domain overtime. 

Activities that isolate the technique that pupils are in the early stages of learning are especially important. People can only deal with between

4-7 pieces of new information at one time.

Learning some knowledge to the point of automaticity.

Pedagogical considerations when teaching theoretical knowledge

• When teachers design and plan activities, they need to be clear about the knowledge they want pupils to learn.

• Teachers should use the teaching methods that will best enable pupils to know and remember this content in the long term.

• Pedagogical considerations when teaching disciplinary knowledge.

• Teachers need to be clear about which concrete examples they require pupils to use.

• Trips and events will show pupils art that has been created and is emergent now.

• Introducing the opportunities of the subject.

• Supporting pupils with Special educational needs and or disabilities.

• It would be inappropriate to adopt a single, generic approach to SEND in the art classroom. Nevertheless, it is important that the art curriculum 

is ambitious for all children and pupils. Pupils with the most complex needs may require curricular goals to be adapted for them. The aims and 

end points apply to all.

• Research with SEND does not generally benefit from differentiated teaching, activities or resources to achieve a curriculum goal.

• Teachers can unnecessarily lower their expectations for pupils with SEND. 

• Support pupils to make sense of ideas, to access the subject.

• Teachers to consider the most appropriate medium for exploring and recording pupil’s ideas about specific content, such as in written, 

photographic, film or sound form.

Ability in art and design

Consideration of ‘disability and ‘ableism’ for teacher practice.

Importance to have a range of positive role models and a range of artists.
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• What are the considerations required to plan inclusive lessons in art? 

• What strategies do we use?

• How do we create an inclusive environment in the art classroom? 

• How can we assist learners in art for transition? 

• What resources would be useful for the art classroom to support SEN learners?

Starting points to use when developing considerations for 

art and SEN: 
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The Inclusive Classroom Checklist

The Inclusive Classroom - Daniel Sobel and Sarah 

Alston, Bloomsbury, 2021.
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The inclusive Classroom Checklist

Continued….
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What are the considerations required to plan 

inclusive lessons in art? 
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• What and how do we need to adapt to allow children to achieve?

• How can children have the opportunity to make, create, acquire knowledge 

of materials and processes by exploring cultures and history?

• Can children learn and develop skills through using different media, 

personal skills, think critically, self-reflect, develop creatively and appraise 

their own and others work?



What strategies do we use?
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• Know your learner’s needs. Know of any impairment so that you can adapt and 

have arrangements in place.

• Adapt your plans in advance if you need to. Remember that SEN children do not 

always need something different in art.

• Talk to children about what they feel comfortable doing, how can they access the 

work.

• How can the equipment be accessed? Are any modifications or adaptations 

required?

• Introduce diversity and equality in the classroom with the introduction of a wide 

range of contextual studies.

• How to access art vocabulary and an appreciation of disciplinary literacy. Ensure 

resources are available and explicit modelling of words takes place through 

talking and writing.

• Common misconceptions - enable opportunities to show, talk, make, write so 

that knowledge and understanding about art can be appreciated.

• Build in opportunities to chat, reflect, appreciate and appraise artwork.



• Provide a stimulating environment with care about cognitive overload.

• Keep an organised and tidy classroom.

• Enable space to navigate around the classroom with consideration for physical and 

sensory needs.

• Risk assess equipment as required, materials and processes should be considered 

and risk assessed as needed. Adapt material and equipment as needed.

• Ensure that learning is appropriately chunked with additional scaffolding to increase 

challenge.

How do we create an inclusive environment in the 

art classroom? 
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• Liaison between art subject leaders in primary across to secondary and KS1 to KS2 

and EY-KS1 to discuss curriculum content, materials, identify successes, challenges 

and coverage.

• Share any findings, resources, examples etc.

• What access to galleries and residencies children have had.

• Share any knowledge about strengths and weaknesses in art.

How can we assist learners in art for transition? 
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Abbots Ann: Helen

Example Learning Journey – Y2 (SEN) Learning Journey – Pirates Portraits

Develop
First we revisited self portraits and cubism from the

autumn term and reflected on what had gone well

and how we could develop further as artists. Purpose

of this learning journey was explained and time given

for children to ask questions. Next we read the book

Pirates by Colin and Jacqui Hawkins and thought

about what a pirate portrait might need. The children

learnt 5 facts about Jacqui Hawkins.

Refine and
Experiment

Record
We had a pirate day and the children

took pictures of themselves dressed

as pirates. We practised drawing

different parts of a pirates body and

adding extra detail in the style of

Jacqui Hawkins. This SEN child

decided to focus on the face, neck

and shoulders and wanted to include

more detail like a skull and

crossbones on his pirates hat.

Present

Next we watched a YouTube

drawing tutorial to help us learn

how to draw a skull and cross

bone. We gave the children the

opportunity to create an ideas

board of designs that they could

draw inspiration from. This also

allowed for manipulation of tools

and equipment to help them

strengthen fine and gross motor

skills.

We presented our finished
artwork as a class room
display and the pirate
portraits were also used
within the children's English
learning journey as part of a
wanted poster. This SEN
child’s work shows clear
progression in the addition of
detail to his drawing and
positioning of facial features.
What is brilliant is that he has
combined some elements of
cubism (angular nature of the
hat) with the drawing style of
Jacqui Hawkins. His next
steps in learning would be to
incorporate body parts into
his portrait.

Revisiting genres and skills to develop learning - drawing

portraits previously enabled success with a pirate project.
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Some examples of adaptations, resources to

enable access to learning in art:



Continuous drawing and letter forms to

support handwriting in Y1

HIAS MOODLE OPEN RESOURCE



Blending colour before application of

techniques and a scaffold to weaving.

Year 1

HIAS MOODLE OPEN RESOURCE



Scaffolding approaches to enable children

to access a task of drawing birds – Year 4
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Y8

Hundertwasser

Collaborative working to support and

empower learners
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Infant School
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Drawing the other side of the image:

KS3 support 
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Y8 - Stimulating and accessible

inspirations of an artist’s work: Scribble

and turning it into faces inspired by 

John Burgerman
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Squaring up - to help drawing
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‘I have used dab, 

stroke and flick 

marks using 

watercolours and 

a paintbrush. I 

could use stroke 

lines to create 

grass and hair’.

Learning about skills, materials, experiences, 

vocabulary, language of the subject through 

making, doing, talking & writing
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Metacognition and self-regulation
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Collaboration and talk for learning

• The Sutton Trust toolkit states that: ‘It is possible to support pupils’ work too much, so
that they do not learn to monitor and manage their own learning but come to rely on
the prompts and support from the teacher.’ So what approaches can we use to
scaffold learning effectively?

• In art, opportunities for occasional combinations of paired and/or group practical 
collaborative work can inspire, motivate, empower, support and challenge learning
for disadvantaged children. Immersion in a joint activity can nurture and build
self-confidence, expression and the development of vocabulary.

• Pupils working together to review work. Peer review can assist to model to pupils how
they might improve their work and it could be used to support pupils’ annotation and
reflection about their individual work by asking questions about practical work and
thinking about how to enhance work.
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An approach to learning about 

Artists’ works: 5 things

David Hockney

Dates: 9 July 1937 (age 78)

Nationality: British

Style: An important contributor to the Pop art movement of the 

1960s, he is considered one of the most influential British artists of 

the 20th and 21st Century. Technique and materials: Painting,

printmaking, photography, set design, Art and ICT

Key work: A Bigger Splash, Pear blossom Highway,

A bigger splash

(1967)

Pear blossom Highway 1986

Winter Timber 

2011

Did he paint 

landscapes?

describing 

the 

differences 

and 

similarities 

between 

different 

practices 

and 

disciplines 

and making 

links to 

their own 

work.

Talk and 
write 
vocabulary
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School environment - being inclusive

Showing not just the highest attainment in school but the 

best for a SENDK student also.

(Second from left a VI and SENDK KS3 student alongside 

level 9 GCSE work)

Display of VI artists’ work and 

VI student work alongside it.
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How do visual aids support SEN artists?

No visual aids – drawing a cartoon cat 

and a realistic cat. Yr 4 EHCP

Visual aids – copying a realistic cat and 

a cartoon cat. Yr 4 EHCP
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Working with artists in the classroom
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• The importance of collaboration and
understanding our respective roles within
the system.

• Aligned to EEF’s 5 recommendations on
special education needs in mainstream
schools.

• Empowering all teachers to meet the
needs of learners with SEND through a
strength-based approach.

NASEN 2021

An enquiry to find 
out how we meet 
the needs of 
learners with SEND 
in art
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Art

jayne.stillman@hants.gov.uk

For further details on the full range of services available please contact us using the 

following email:

htlcdev@hants.gov.uk
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Upcoming courses

Keep up-to-date with our learning opportunities for each subject through our Upcoming Course pages linked below.  To 
browse the full catalogue of learning offers, visit our new Learning Zone.  Full details of how to access the site to make 
a booking are provided here.

• English
• Maths
• Science
• Geography
• RE
• History
• Leadership
• Computing
• Art
• D&T
• Assessment
• Support Staff
• SEN
• TED
• MFL

HIAS MOODLE OPEN RESOURCE

https://hias-moodle.mylearningapp.com/mod/page/view.php?id=481
https://english.hias.hants.gov.uk/course/view.php?id=740
https://maths.hias.hants.gov.uk/course/view.php?id=218
https://science.hias.hants.gov.uk/course/view.php?id=155
https://geography.hias.hants.gov.uk/course/view.php?id=159
https://re.hias.hants.gov.uk/course/view.php?id=118
https://history.hias.hants.gov.uk/course/view.php?id=91
https://leadership.hias.hants.gov.uk/course/view.php?id=144
https://computing.hias.hants.gov.uk/course/view.php?id=43
https://art.hias.hants.gov.uk/course/view.php?id=35
https://designandtechnology.hias.hants.gov.uk/course/view.php?id=36#section-0
https://assessment.hias.hants.gov.uk/course/view.php?id=20
https://hias-moodle.mylearningapp.com/course/view.php?id=82
https://sen.hias.hants.gov.uk/course/view.php?id=5
https://hias-moodle.mylearningapp.com/course/view.php?id=156
https://languages.hias.hants.gov.uk/course/view.php?id=3
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